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Indicator: All teachers enable students to place selected work into a digital portfolio that is 
updated throughout the student’s school experiences and provides a picture of interests, skills, 
competencies, and growth over time. (5174)

Personalized Learning

Blended learning: mix traditional 
classroom instruction with online 
delivery of instruction and content, 
granting the student a degree of control 
over time, place, pace, and/or path

Explanation: A digital or electronic portfolio is a purposeful collection of work that serves as an exhibit of individual 
efforts, progress, and achievements. Digital portfolios not only provide a means to evaluate student work, but also 
the opportunity for students to build 21st century technology skills. The use of digital portfolios should include well-
defined learning objectives and assessment methodologies. 

Questions: What is a digital portfolio? Why are digital portfolios used? How should digital portfolios be implement-
ed?

What is a digital portfolio?

A digital or electronic portfolio is a purposeful collection of work, captured by electronic means, that serves as an 
exhibit of individual efforts, progress, and achievements. Digital portfolios display an individual’s growth over time 
through diagrams and drawings or other snapshots of processes and products. Weidner (1998) reports that not only 
are portfolios used as part of ongoing assessment of learner progress in one or more academic subject areas, but 
that integrating technology creates an authentic and public way for students to demonstrate mastery of basic media 
skills.

What are the advantages of digital portfolios?

Student portfolios have been used to evaluate progress of student learning for many years in traditional paper format 
(Papp, 2014). Digital methodologies for student portfolios offer numerous advantages over paper-based approaches 
(see Athanases, 1994; Buschman, 1993, Vizyak, 1994), including the following:

-	 High rates of active participation by students in determining the media to use to capture events, which work 
examples to include and how to present them for viewing;

-	 Enhanced media options allow students to be more creative;

-	 Students develop a stronger sense of responsibility for learning;

-	 Increased student motivation to achieve results and reach goals;

-	 Heightened student interest in learning;

-	 Easier access to materials by assessors, including those who may be remote (Newhouse, 2015)

-	 Students must utilize 21st century skills, including basic web design to build and maintain the digital portfo-



2

Wise Ways®

Cramer, M. (2009). Digital portfolios: Document student 
growth. Horace, 25 (1). Retrieved from http://files.eric.
ed.gov/fulltext/EJ859277.pdf.

Newhouse, C.P. (2015). Using digital technologies to 
improve the authenticity of performance assessment 
for high-states purposes. Technology, Pedagogy and 
Education, 24 (1), 17–33.

Papp, R. (2014). Assessment and assurance of learning 
using e-portfolios. Journal of Case Studies in Accredita-
tion and Assessment, 3, 1–6.

Pellegrino, J. W., & Quellmalz, E. S. (2011). Perspectives 
on the integration of technology and assessment. 
Journal of Research on Technology in Education, 43, 
119–134.

Stobart, G., & Eggen, T. (2012). High-stakes testing - Val-
ue, fairness and consequences. Assessment in Educa-
tion: Principles, Policy & Practice, 19, 1–6.

Vizyak, L. (1994). Student portfolios: Building self-reflec-
tion in a first-grade classroom. Reading Teacher, 48, 
362–67.

Wiedmer, T. L. (1998). Digital portfolios: Capturing and 
demonstrating skills and levels of performance. The 
Phi Delta Kappan, 79 (8), 586–589.

©2016 Academic Development Institute	

lios (Cramer, 2004).

How should digital portfolios be implemented?

As with any instructional or assessment tool, the form of 
assessment and design of the tasks that lead to digital 
representations of performance are critical to the func-
tional quality of the assessment (Pellegrino & Quellmalz, 
2011). Stobart & Eggen (2012) point out that irrespective 
of the form of assessment, a student performance needs 
to be judged by assessors according to some criteria, so 
when implementing digital portfolios, teachers should 
decide in advance what it is that they wish students 
to demonstrate in digital portfolios. In order to make 
expectations clear both to students and assessors, these 
expectations should be codified into explicitly-defined 
learning objectives.

In addition, Cote & Emmett (2015) recommend that the 
following features are essential to good digital portfolios:

1. Easily accessible to student and teacher; 

2. User friendly interface; 

3. Customization to allow for individuality of the 
portfolio; 

4. Required reflective component for the student; 

5. Straightforward oversight for school officials; 

6. Manageable privacy settings; 

7. Supports wide variety of multimedia files; 

8. Clear understanding of the purpose and connection 
to curriculum; 

9. Integration with current school technology; and 

10. Life-long student access.
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