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Indicator: All teachers are attentive to students’ emotional states, guide students in 
managing their emotions, and arrange for supports and interventions when necessary. (5124)

Personalized 
Learning: Social/
Emotional 
Competency

Providing instruction, modeling, 
classroom norms, and caring attention 
that promotes students’ self-respect, 
management of emotions, concern for 
others, and responsibility

Explanation: The evidence review indicates that many teachers are not well prepared to foster students’ social/emo-
tional competencies. Educators may need additional professional development in order to effectively assist students 
in identifying and managing their emotions. Teachers also must be aware of what additional services are available 
for students needing extra support, how best to connect students and their families with those services, and how to 
maintain effective communication and collaboration among all adults supporting the student.

Questions: How have teachers (and other staff) been prepared to recognize students’ emotions and guide them in 
managing those emotions? What practical emotional management skills can be taught to children and reinforced in 
their behavior? What are examples of classroom norms that reinforce social/emotional competencies? What support 
services and interventions are typically available for students and how do teachers access them? In what ways can 
schools engage parents to gain a better understanding of students and to equip parents to foster social/ emotional 
competency at home? How has our school prepared for traumatic events (natural disasters, etc.) that may impact 
staff and students socially and emotionally?

Social and emotional learning teaches the skills we all need to handle ourselves, our relationships, and our work 
effectively and ethically. These skills include knowing how to recognize and manage our emotions, develop care 
and concern for others, establish positive relationships, make responsible decisions, and handle challenging situ-
ations constructively and ethically. These skills also are the ones that allow children to calm themselves when 
angry, make friends, resolve conflicts respectfully, and make ethical and safe choices. (Mart, Dusenbury, & Weiss-
berg, 2011, p. 38)

Teachers play a key role in supporting their students’ development of social/emotional competencies, both through 
faithful implementation of evidence-based programs and through creating a healthy classroom culture (Redding, 
2014b; see also the recent meta-analysis by Durlak et al., 2011).

Personal competencies are enhanced through the teacher’s instruction (especially when personalized) and the 
classroom culture. The teacher’s relational suasion with students facilitates their learning and their building of 
personal competencies. Like the school culture, the culture of a teacher’s classroom reflects values and is seen in 
its rituals, routines, expected behaviors, and relationships among teachers and students. How the teacher organiz-
es the classroom and establishes and reinforces its rules and procedures constitute classroom management, and 
classroom management operationalizes much of what is more broadly called classroom culture. (Redding, 2014a, 
p. 13)

Social/emotional learning also “helps teachers become more effective by fostering their own social and emotional 
development and supporting a caring and challenging classroom climate” (Civic Enterprises Bridgeland, Bruce, & 
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ing and after traumatic community events, such as the 
death of a student or a natural disaster. School commu-
nities should do their best to prepare for such occasions, 
including having conversations among school and com-
munity leaders, adopting proactive policies, and provid-
ing professional development that supports teachers so 
that they, in turn, are better equipped to support their 
students should a crisis arise (Mutch, 2016).
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