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NCStar Indicator Alignment
A1.02: All teachers improve their practice by responding to principal’s
observations and/or observations by peers.
A2.03: The principal spends at least 50% of his/her time working directly with
teachers to improve instruction, including classroom observations.
B1.04: Communicate the message of change.
B1.05: The principal offers frequent opportunities for staff and parents to voice
constructive critique of the school’s progress and suggestions for improvement.
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Teaching is an Ongoing Improvement Cycle
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Communicating with Common Language
• It is important to apply close-reading techniques to the language
of NCEES rubric to make distinctions between rating levels when
observing, evaluating or using the rubric to self-assess.

Two Important Terms

Evaluation:
Systematic judgement of evidences,
by a knowledgeable other, for the
summative purpose of assigning a
rating of quality

Supervision:
Intentional interaction, with
knowledgeable other(s), for the
formative purpose of improving
practice
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Intentional interaction, with knowledgeable other(s), for the
formative purpose of improving practice
A1.02: All teachers improve their practice by responding to principal’s observations
and/or observations by peers.
A2.03: The principal spends at least 50% of his/her time working directly with teachers to
improve instruction, including classroom observations.
B1.04: Communicate the message of change.
B1.05: The principal offers frequent opportunities for staff and parents to voice
constructive critique of the school’s progress and suggestions for improvement.

Deep Understanding of the Rubric Will Lead to
Well Aligned Supervision
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NC Professional Teaching Standards

Standard Course of Study

Content Context Cognitive Level

Content Context Cognitive Level
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Content Context Cognitive Level

Content Context Cognitive Level
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Observation
is...
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Content Context Cognitive Level

Content Context Cognitive Level
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Performance Expectations
(Cognitive Level)

Knowledge

Action

Interaction

Extension

Using the Rubric to
Support Growth and Improvement

...AKA Supervising with the rubric
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When you’re green, you grow
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When you’re ripe, you rot

What do teachers need to remain

Ripe and Growing?
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Helpful Feedback is Critical

Supporting Improvement
Provide feedback within the context of the teaching standards

• Promote
– Identify behaviors or practices that were successful

• Probe
– Ask questions to better understand or confirm your understanding

• Push
– Ask questions to push or stretch
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Performance Expectations
(Cognitive Level)

Promote
Knowledge

Push

Probe
Action

Interaction

Extension

NCEES Uses a Multipurpose Rubric
It gets used for both Supervision and Evaluation
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North Carolina Educator Evaluation Process
Is Heavy on Supervision
Effective Supervision requires bravery and the ability to have
challenging conversations about practice.
Bravery
◆

to believe there are always ways to improve

◆

to invite critical feedback

◆

to give critical feedback

Coaching Conversations for Improvement
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Let’s Prepare...
Think of a difficult conversation that you need to have. Keep this
conversation in mind as we progress through the presentation.

Why haven’t you had this conversation?

Why don’t we have hard conversations with teachers?
Reason 1: A Desire to Please
•
•

I don’t want to look mean.
I want people to like me and to respect me.

Reason 2: Personal Safety
●
●
●

I want everything to remain OK- no anger or tears.
I would rather avoid emotional pain.
I am intimidated. My colleague is very aggressive. It is scary to deal
with him.
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Why don’t we have hard conversations with teachers?
Reason 3: Personal Comfort
● I like it easy emotionally and with work- no waves.
● It will take so much effort to do what I need to do if this starts.

Reason 4: Fear of the Unknown
● I’d rather live with the status quo than take on the unknown.
Reason 5: No Sense of Urgency(for you)
● Not enough kids in the room are affected so let’s not make a big deal out of it.
● The teacher has been through the workshop, so let’s give it time and see if things
change. There’s no big crisis yet.

Why don’t we have hard conversations with teachers?
Reason 6: Passive Culture

•

The culture doesn’t address problems head on?

Reason 7: Waiting for the Perfect Moment
● I can’t do it until I know more about the teacher and/or the situation.

Reason 8: Perfectionism
● I don’t have the right words yet.
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Why don’t we have hard conversations with teachers?
Reason 9: Distrust of Oneself and Others

● I don’t trust my gut to be right.
● I am too judgemental, and maybe this is just another example.

Reason 10: Too Close to Home
● This is a small town. The teacher knows my dog’s name. My kid plays with her kid. I
need to keep this relationship the way it is and not rock the boat.

Reason 11: Conflict with Beliefs or Values
● I don’t agree with the program they are asking me to coach, and I just feel
awkward.

Why don’t we have hard conversations with teachers?
Reason 12: Fatigue

● I just don’t have the energy today.
● I just cannot fight this battle again.
● They already think I am too touchy-feely.

Reason 13: Personality or Intent
● The teacher is a nice person overall.
● The teacher didn’t mean it.

Reason 14: Fear of Kicking Somebody Who is Already Down
● I don’t think this teacher will be able to take it. It will overwhelm her/him.
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Poll-Why are you most likely to
avoid having hard conversations?
To participate:
Create a new text message. The phone # is

22333.
In the body of the message, include the
the hand-out provided.

code next to your reason on

Table Talk
What are the risks of having a hard conversation?
What are the risks of NOT having a hard conversation?
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5 Step Process
1.
2.
3.
4.
5.

Identify the conversation
Prepare yourself
Start the conversation
Listen to understand
Follow-up
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Step 1: Identify the conversation
Where am I NOT seeing results?
Are students at risk?
Is there a personal conflict I need to face?
Is there additional information I need?

Step 1: Identify the Conversation
Take a minute and jot down on your note guide 1 or 2 conversations you
know you have been avoiding or conversations that you have had that
didn’t go well.
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Step 2: Prepare yourself
What is your real purpose behind your conversation?
• Understanding vs. winning
• Ultimately about relationships
• How does this affect students?

Step 2: Prepare yourself
What are 5 questions I need to ask myself about my true purpose behind this
situation?

There are sample questions on the back of your handout.
Ex. What outcome do I really want from this situation? Am I acting like that’s
what I want?
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Step 2: Prepare yourself

Setting
Purposefully decide where the conversation should occur.
• Your office
• Teacher Classroom
• Conference Room
• Human Resource Office

Step 3: Start the conversation
Principal: KISS - Keep It Short and Simple
(45 seconds or less)
• Facts not opinions
• Here’s my take (I believe... it seems...)
• What’s your take? (What can you tell me?
... Help me understand… What happened?)
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Step 3: Start the conversation
Take a minute and jot down some facts around the conversation you need
to have (or have had).
Are these truly facts? Did you use any inflammatory language?
Discuss this at your table.

Step 4: Listen to understand
Think about the reason you have initiated the conversation. Do you really
want to hear the other person’s side?
The goal is to understand. This will lead to better results for students.
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Listening is at the center of
your INFLUENCE

Listening

Step 4: Listen to understand
•

Only 10 percent of our communication is represented by the words we
say, another 30 percent by our sounds, and 60 percent by body
language.
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Step 4: Listen to understand
Talk with your table mates about how you can listen to understand.
Jot down some practical tips discussed at your table.

Keep Conversation Safe
It’s ok to say-

“Let’s start over”
Remember the goal of the meeting
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Step 5: Follow-up
Follow-up should always relate to what is best for students.
Think about deliverables:
• Who is responsible?
• When will we check in again?
• What specific steps need to be taken?

Step 5: Follow-up
...now we SuPPort ImProvement
•Promote
–Identify behaviors or practices that are successful
•Probe
–Ask questions to better understand or confirm your
understanding
•Push
–Ask questions to push or stretch
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SuPPort ImProvement

Step 5: Follow-up
What are some practical ways to ensure you follow-up after the
coaching conversation?
Jot down a few ideas and then share at your table.
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Let’s knock down
BARRIERS

Practice Communicating
Embrace every opportunity you have to
grow your relationships.
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Thoughts... Questions…
Ponderings…

Framework Study ★
We participate in framework study to deepen our knowledge of the expectations
required to master the craft of teaching.
When we can clearly articulate what teaching looks like at each proficiency level
and between proficiency levels, then we can:
- Collect quality evidence;
- Rate more accurately;
- Provide actionable feedback;
- Select aligned resources and
- Develop shared understanding among colleagues and engage in
meaningful conversations about practice.

6
2
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Context: Element Not Visible During Classroom Observation
(Can only be seen in a broader Professional Practice context outside the classroom)

PLC

Attends

Participates

Assumes leadership

Collaborates

GROWTH

SIP

Displays Awareness

Participates

Collaborates

Assumes leadership

Understanding an Indicator
• You can name key skills a teacher is building and enhancing to move
through the proficiency levels of this component.
• You can name student behaviors demonstrated across the proficiency
levels of this component.
• You can name the evidence an observer would look for/teacher would
gather to demonstrate proficiency with this component.
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Teacher Skills:

Student Behaviors:
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Evidence:

Context: Element Is Visible During Classroom Observation

GROWTH
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Teacher Skills

Student Behaviors
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Evidences

Thoughts... Questions…
Ponderings…
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