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Teaching the Core: 
The ELA & Literacy Instructional 

Practice Guides: 
Coaching Tools

Goals

• Understand the key shifts for ELA/Literacy and what they look 
like in practice

• Identify teacher and student actions that may be present in NC  
State Standards-aligned lessons 

• Become familiar with and apply the Instructional Practice 
Guides for ELA/Literacy: Coaching tools 
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Consider
What do the NC ELA State Standards look like in the classroom?

The Standards and Key Shifts in ELA/Literacy

1. Regular practice with complex text and its academic language

2. Reading, writing, and speaking grounded in evidence from text, 
both literary and informational

3.   Building knowledge through content rich nonfiction
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Instructional Practice Guides–
Design & Structure

Instructional Practice Guides: Coaching

• ELA/literacy (K-2 and 3 – 12) 

• Mathematics (K-8, HS)

• Each Instructional Practice Guide: Coaching

• is a tool for a single lesson 

• describes 3 – 4  Core Actions

• each Core Action includes 3-6 indicators

The focus today will be on the Daily Lesson Guide.

CCSS Instructional Practice Guides 

• Instructional Practice 
Guides
Daily Lessons for 

Grades K – 2 and 3 – 12

• Core Actions
Key Practices 

(numbered sections)

• Indicators
Observable 

(lettered details under each 
Core Action)

Support ideas with evidence
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ACTIVITY #1: Core Actions Scavenger Hunt

Using the IPG Handout:

Find evidence of the shifts in the Core Actions. 

1. Regular practice with complex text and its academic 

language.

2. Reading, writing, and speaking grounded in evidence from 

text, both literary and informational.

3. Building knowledge through content rich nonfiction. 

Core Action 1:  
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9 Talk Moves

High Quality Texts – How Will I Know?

• What text will be used in the lesson?

• Is this text part of a sequence of texts designed to build 

knowledge? Explain.

• What are the quantitative measure(s) and qualitative features 

of the text? 

• What considerations were made for reader and task? 
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High Quality Texts:  Text Complexity

• “The ELA Standards require students to read increasingly 
complex texts with increasing independence as they progress 
toward career and college readiness.

• Texts for each grade align with the complexity requirements 
outlined in the standards. Reading Standard 10 outlines the 
level of text complexity at which students need to 
demonstrate comprehension in each grade.”

• Publishers’ Criteria for the Standards in English Language Arts 
and Literacy, Grades 3–12.

Text Complexity Resource
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Three Factors of Text Complexity

13

Quantitative measures – readability and other 
scores of text complexity often best measured by 
computer software.

Qualitative measures – levels of meaning, 
structure, language conventionality and clarity, 
and knowledge demands often best measured by 
an attentive human reader.

Reader and Task considerations – background 
knowledge of reader, motivation, interests, and 
complexity generated by tasks assigned often best 
made by educators employing their professional 
judgment. What the instructor does with this text 
to help students read and understand it.

High Quality Text:  Text Complexity

STEP 1:  QUANTITATIVE

• Verify that each text has been placed within an appropriate 
grade band based on at least one quantitative measure. 

• Use the research-based “The Common Scale for Text 
Complexity” table
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Quantitative Scale

CCSS GRADE 
BANDS ATOS

Degrees of 
Reading 
Power

Flesch-Kincaid The Lexile 
Framework

Reading 
Maturity

(2nd – 3rd) 2.75 – 5.14 42 – 54 1.98 – 5.34 420 – 820 3.53 – 6.13

(4th – 5th) 4.97 – 7.03 52 – 60 4.51 – 7.73 740 – 1010 5.42 – 7.92

(6th – 8th) 7.00 – 9.98 57 – 67 6.51 – 10.34 925 – 1185 7.04 – 9.57

(9th – 10th) 9.67 – 12.01 62 – 72 8.32 – 12.12 1050 – 1335 8.41 – 10.81

(11th – CCSS) 11.20 – 14.10 67 – 74 10.34 – 14.2 1185 – 1385 9.57 – 12.00

High Quality Text:  Text Complexity

STEP 2:  QUALITATIVE 

• Verify that each text has been placed at a grade level based on 
a qualitative analysis.

• A qualitative analyses of text complexity represents an 
informed decision   about complexity in terms of several 
factors discernible to a human reader applying trained 
judgment to the task. It’s important that this analysis is done 
systematically. 
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What Is Complex Text, Exactly?

1. Dense information

2. Lack of words, sentences or paragraphs that review or connect 

ideas for the student

3. Lengthy paragraphs

4. Complex sentences

5. Text structure that is less narrative and/or mixes structures…

17

(cont.)

6. Subtle and/or frequent transitions

7. Multiple and/or subtle themes and purposes

8. Uncommon vocabulary

9. Unfamiliar settings, topics or events

10. Lack of repetition, overlap, or similarity in words and 

sentences

18
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What Makes a Text Complex?

• Content 
knowledge

• Disciplinary 
knowledge

• Intertextuality

• Background & 
experiences

• Vocabulary

• Sentence length 
and structure

• Figurative 
language

• Regional/historic
al usage 
(dialects)

• Text features

• Genre

• Organization

• Layers of 
meaning

• Purpose

• Concept 
complexity

Meaning Structure

KnowledgeLanguage

Qualitative Measures
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Reader and Task

STEP 3: Reader and Task (in conjunction with Step 2)

Consider:

• Age of students and developmentally appropriate content

• Specific needs of the students

• Engagement and motivation

A judgment call that can be discussed with the teacher

Activity #2: Practice – High Quality Texts

We will practice using the short story Eleven.

1. QUANTITATIVE: Study the Lexile measure and the conversion 
table to place the text in the appropriate grade band. 

2. QUALITATIVE: Use the rubric to evaluate the qualitative 
features of the text.  Be sure to provide evidence for each 
feature. Place the passage in the appropriate grade.

3. Discuss – Is this text worth reading?
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High Quality 
Texts

Review and 
Discuss

So, where does this leave full-length, less-than-complex texts, 
particularly novels? 

If I am spending four weeks on a novel that doesn’t fall into the 
text complexity band for my grade level, am I shortchanging my 

students both in terms of complex text and close reading?
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An Example:

Should I continue using this text or 
not?

Quantitative Measure

680 L
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Thinking about the text of the novel…….

During what portions of the story’s plot would 
you imagine the most complex text to occur?

Discussion

Lexile by Chapter Guide
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Questions for Discussion

What insight can you glean from this graph?

Of the novel’s chapters, most chapters fall below the 
recommended grade band range for grades 4-5; 7 chapters fall 
within the 4-5 grade band range; no chapters fall above the 4-5 
grade band range.

 Substantial range exists between Chapters 5 and 6; 6 and 7.  

Qualitative Measures for Charlotte’s Web

Charlotte’s Web E.B. White
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Reader and Task Considerations for Charlotte’s Web 

Consider each specific reader’s motivation, knowledge, and experiences, learning needs, 
language, and reading skills.

Think about:

 What are potential challenges of this text?

 What supports can I provide for my students?  Differentiation?

 What are possible instructional areas of focus for this text? 

More Examples:  
Lexile by Chapter Guides

www.Lexile.com/lexile-by-chapter

http://www.lexile.com/lexile-by-chapter
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What are Mentor Texts?

Mentor texts are pieces of writing that can be used to 
teach a writer about some aspect of writer’s craft.

 The best mentor texts are those that can be used 
numerous times throughout the school year to 
demonstrate many different characteristics of a text. 
(ideas, structure, written craft)

The Reading/Writing Connection

Reading
Standard 4: Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word choices shape 
meaning or tone.

Standard 5: Analyze the structure of texts, including how specific sentences, paragraphs, and 
larger portions of the text … relate to each other and the whole.

Standard 6: Assess how point of view or purpose shapes the content and style of a text.

Writing
Standard 4:  Produce clear and coherent writing in which the development, organization, and 
style are appropriate to task, purpose, and audience.  (Not applicable to K-2).
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Guiding Principles for Using Mentor Texts

1. Selecting Mentor Texts - select a text to emulate and reread – one that 
inspires a new idea, structure, or craft worth trying. 

2. Read it like a reader:   What does it say?  Reading for content.

3. Read it like a writer:  What does it mean? How is it said?

• Read to identify the choices the author made so you can better understand 
how these choices might arise in your own writing.

• Reading to learn about writing

When you read like a writer you notice:

Word choice
Sentence structure
Organization
And…… 

4. Emulate it (Write like the writer - What did this author do that I can do?)

5.  Reflect (Did this technique work in MY writing?)

Levels of Support
Gradual release of responsibility model: (Pearson & Gallagher)
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Core Action 2 
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Text Dependent Questions and Tasks: 
How will I know?

• Are the majority of questions and tasks text dependent?

• Does answering the questions require that students read the text?

• Are the questions tied to a text (not stand-alone)?

• Do the questions require students to cite or use evidence from the 
text?

• Do the questions require students to follow the details of, make 
inferences from, and/or evaluate what is read?

Text Dependent: How Will I Know?

Questions and Tasks address:

The standards for Reading, Writing, Speaking & Listening, 
Language

A coherent sequence of questions designed to deepen 
understanding as students continue reading

 Central ideas of the texts

 Vocabulary and syntax

 Challenging portions of text
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PRACTICE – Text Dependent Questions and Tasks

Using the criteria we just reviewed, let’s analyze questions related to 
the text, Eleven.

1. Working individually or in pairs, read each question (next slides) 
and apply the criteria, noting your responses in the chart.

2. Discuss the quality of the questions using your analysis (chart) and 
the indicators under Core Action #2 from the Instructional Practice 
Guide.

Text-dependent?

Identify each time Rachel claims “not mine”. Why 
does the author repeat this refrain throughout the 
story and how does it affect the overall meaning 
and tone of the text? 
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Text-dependent? 

Do you wish you were 102?  Why or 
why not?

Text-dependent? 

How has Rachel grown older today? Include 
evidence from the text to support your answer. 
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Text-dependent? 

In the short story, “Eleven”, by Sandra Cisneros, 
in what ways do Rachel’s reactions demonstrate 
her multiple “years” of her eleven year-old self? 
Write a one-page essay summarizing the ways 
that Rachel responds. Include textual evidence 
to support your interpretation of the age that 
her actions demonstrate.  

Choosing Words to Teach

Three Tiers of Words:

Tier 1 – most basic words of oral language and 
rarely require instructional attention (80% of text)

Tier 2 – words that are more sophisticated and used 
often across disciplines 

Tier 3 – words that are very rare or apply to specific 
domains
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Time and Attention

More Time 

• Abstract Words

• Words which are parts of semantic 
word families (develop, developed, 
developer, development)

• Words which represent an idea, 
event, concept unfamiliar to 
students

• Words likely to appear in future 
texts students will read

Less Time 

• Concrete Words

• Words not part of semantic 
word family and have single 
meanings (sofa, gregarious, 
indispensible)

• Words which are synonyms for 
ideas, or concepts students 
already know

Academic Vocabulary

Tier 2 Words
Criteria to determine which words to 

teach:

Instruction

Not address

Tell

Worthy

 Students are likely to see the word

often in other texts and across domains.

 The word will be useful in students’ 

writing.

 The word relates to other words or 

ideas that the students know or have 

been learning. 

 Word choice has significance in the 

text.

 The context does not provide enough 

information for students to infer the 

meaning.



12/6/2016

25

Activity

https://www.teachingchannel.org/videos/build-student-vocabulary

Academic Word Finder

Tool for identifying academic vocabulary (tier 2 or academic vocabulary words) in texts 
students are reading. The tool identifies the academic vocabulary for the selected grade, as 
well as words that fall into grade levels both above and below. It also provides student-
friendly definitions, parts of speech, and sample sentences.

https://www.teachingchannel.org/videos/build-student-vocabulary
https://www.teachingchannel.org/videos/build-student-vocabulary
https://www.teachingchannel.org/videos/build-student-vocabulary
http://achievethecore.org/page/1027/academic-word-finder
http://achievethecore.org/page/1027/academic-word-finder
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Text dependent 
Questions & 

Tasks

Review and 
Discuss

Text dependent Questions & Tasks –
Review and Discuss
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PAGE 53

Core Action 3:

Productive Engagement – How Will I Know?
• Are the students doing the work of reading, writing, speaking or listening? 

• Were students able to successfully respond to the text dependent questions and tasks with 
precision?

• What strategies did the teacher utilize to encourage collaboration 

among students? 

• What supports are available for student reading below grade level?

What extension are provided for students reading above grade level?

• How does the teacher provide opportunities for students to persist through challenges?

http://www.achievethecore.org
http://www.achievethecore.org
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Precise Responses, Precise Feedback

Student Responses: 

• Text-based

• Employ evidence

• Build on the ideas of others

Precise Feedback

• Do the teacher and students know what responses are 
expected?

• Do praise and corrective feedback teach students how to 
respond? 

PRACTICE:  Productive Engagement

https://vimeo.com/130774908
https://vimeo.com/130774908
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Reflection: Core Action 3

Appendix B Tasks
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RI.1.1 Ask and answer questions about key details in a text.

Instead of just this: After listening to Gail Gibbons’ Fire! Fire!, students ask questions 

about how firefighters respond to a fire and answer using key details from the text.   RI.1.1

Integrate: After listening to Gail Gibbons’ Fire! Fire!, students ask questions about how 

firefighters respond to a fire and answer using key details from the text. RI.1.1 In small 
groups, students will analyze and discuss pictures of early American firefighters and their 
equipment, compare and contrast them with pictures of current firefighters and their 
equipment. SL.1.1
Invite a fireman from the community to present to the students. SL.1.3 
Students will write about firefighters past and present, supplying some facts, and providing a 
sense of closure. W.1.2

RI.1.1, SL.1.1, SL.1.3, W.1.2. 

Thinking about Integrated Tasks

RI.6.3 Analyze in detail how a key individual, event, or idea is introduced, 
illustrated, and elaborated in a text (e.g., through examples or anecdotes).

Instead of just this:  Analyze in detail how the early years of Harriet Tubman (as 
related by author Ann Petry) contributed to her later becoming a conductor on 
the Underground Railroad, attending to how the author introduces, illustrates, 
and elaborates upon the events in Tubman’s life.  RI.6.3

Integrate: Write an essay analyzing in detail how the early years of Harriet 
Tubman (as related by author Ann Petry) contributed to her later becoming a 
conductor on the Underground Railroad, attending to how the author introduces, 
illustrates, and elaborates upon the events in Tubman’s life. Prepare the essay for 
publication by editing.  Upload your essay to the classroom blog. RI.6.3, W.6.4, 
L.6.1.a,b, L.6.2.a,b

Thinking about Integrated Tasks
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“Engagement is the key to learning.”

- Tom Dewing, Consultant for Silver Strong and Associates in Ho Ho Kus, New Jersey

The “knowing-doing gap.” 

“Teachers must find a way to bridge the gap between what they know 
about good instruction and what they do in the classroom,” Dewing 
said. “The degree to which teachers are able to implement best 
practices in the classroom in a thoughtful, meaningful way determines 
the performance of a school or a student.”

- Tom Dewing
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Lively Classrooms

 Provide activities that are meaningful and relevant.

 Emphasize teaching the reading of informational texts. 

 Steadily increase the ability of students to understand more complex materials over time.

 Integrate research skills across standards and grades. 

 Write to argue, inform and explain to prepare students for college-level assignments.

 Embrace collaborative learning.

Example:  

 Give students a list of “agree or disagree statements” about assigned texts. 

 Ask students to preview the statements and begin reading the text. 

 Ask students to indicate whether they agree or disagree with the statements based 
on what they read. 

 Have students justify their agree/disagree positions by citing appropriate evidence 
from the text.
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The “Sweet Spot” of Engagement

Fear

Sweet Spot

Attention Comfort Bored

-Steve Barkely, Executive vice president of Performance 
Learning Systems, Inc.
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RESOURCES

http://stari.serpmedia.org/
http://stari.serpmedia.org/
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Nonfiction Signposts
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https://greatminds.org/

Great Minds

RAP – Read-Aloud Project (K-2)

BAP – Basal Alignment Project (3-5)

AAP – Anthology Alignment Project (6-12)

Writing Text-Based Questions, Activities and Tasks 
for Picture and Chapter Books, Basals, and 
Anthologies

Council of the Great City Schools and Student 
Achievement Partners

https://store.schoolspecialty.com/OA_HTML/xxssi_ibeGetWCCImage.jsp?docName=x1103400
https://store.schoolspecialty.com/OA_HTML/xxssi_ibeGetWCCImage.jsp?docName=x1103400
https://greatminds.org/
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Edmodo Group Codes for:

• RAP (Read Aloud Project)
pkx52i

• BAP (Basal Alignment Project)
f4q6nm

• AAP (Anthology Alignment Project)
Jsv4r7

www.Edmodo.com

http://www.edmodo.com/
http://www.readworks.org/rw/poems-text-based-questions?utm_source=Email&utm_campaign=11.30.16 poems
http://www.readworks.org/rw/poems-text-based-questions?utm_source=Email&utm_campaign=11.30.16 poems
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ELA LiveBinder

http://www.livebinders.com/play/play/297779

Reflection

• How can the IPG facilitate effective coaching so classroom practice reflects the 
Shifts?

• How could the Instructional Practice Guides: Coaching Tools be useful in your 
setting? 

http://www.livebinders.com/play/play/297779
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Contact Information

Julie Joslin, Ed.D. 

Section Chief

English Language Arts 

919-807-3935

Julie.Joslin@dpi.nc.gov

Anna Lea Frost, M.Ed.

6-8 English Language Arts 

Consultant

919-807-3952

Anna.Frost@dpi.nc.gov

Lisa McIntosh, MSA

K-5 English Language Arts

Consultant 

919-807-3895

Lisa.Llewellyn@dpi.nc.gov

Kristi Day, Ed.D.

K-5 English Language Arts

Consultant

919-807-3928

Kristi.Day@dpi.nc.gov

mailto:Dan.tetreault@dpi.nc.gov
mailto:Anna.Frost@dpi.nc.gov
mailto:Lisa.Llewellyn@dpi.nc.gov
mailto:Kristi.Day@dpi.nc.gov

